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The Correlation Between FLLA, Self-Efficacy and Comprehension 









The research aimed to measure the correlation and the levels of students’ listening 
anxiety and self-efficacy that surrounding the students’ English listening comprehension 
in online learning during the Covid-19 pandemic. This research using correlational 
design by distributing questionnaires and done listening test. The participants were 23 
university students based on computation with G*Power and taking the critical listening 
online class in their respective departments. This research found that there is low 
correlation between foreign language listening anxiety, self-efficacy and 
comprehension. Based on the findings, possible contributions and implication are stated 
alongside the limitations of the study and possible directions for future research. 
 





Listening, in general, is a hard skill to learn. Vandergrift (2012) claims that 
listening is the least overt of the four skills, making it the toughest skill to master. Oxford 
(1993) concludes that listening is considered a complex problem-solving skill, not just 
sound recognition. Listening includes an understanding of words, phrases, clauses, 
sentences, and related texts. Listening comprehension is considered to be an active 
process affected by several variables that include distinguishing tone, vocabulary, 
grammar form, stress, and intonation comprehension, all of which are related to the 
specific meaning (Vandergrift, 2012). Furthermore, listening is a very complex skill that 
should be understood and constantly discussed. 
Foreign language listening has been discussed over years. Several studies revealed 
how important listening in learning the language. However, these issues have not fully 
been studied yet in the context of online learning.  
With the new authorities, foreign language listening skills became level-up 
problems in learning due to the Covid-19. The covid-19 pandemic has altered many 
elements of human existence around the world, including how listening skills, particularly 
in second and foreign languages. For several months, a listening learning activity has been 
conducted not through face-to-face meetings, but rather through online learning and other 
kinds of learning. Studying at home through online learning has become one of the most 
secure methods of learning. (Greve, 2020).  
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Learning foreign languages requires listening, reading, listening, and writing, 
which has anxiety-causing characteristics, anxiety studies mostly concentrate on the only 
feature (Burgoon & Hale, 1983). The first method of learning the first language when we 
are babies is to listen. Listening skills, which are most often used in classrooms for second 
or foreign language learning, can assess progress in acquisition (Vogely, 1998; 
Vandergrift, n.d.; Gilakjani & Ahmadi, 2011). 
Anxiety is an important predictor correlated with learning (including the 
perception of listening). Anxiety studies have concentrated primarily on oral development 
in foreign language contexts (Kimura, 2017). In regular classes, students complain that 
they become hesitant and forget what to say, even if they have practiced responding in 
their minds. According to Vandergrift (2012) some also feel afraid when they are sent to 
school. Teachers can pay attention to the students’ behavior in class. However, an online 
class can increase students' anxiety, not just in listening comprehension but in all sections 
of course. It seems difficult to follow and look after one to other students especially if the 
students are closing the camera (Oteir & Abd Aziz, 2017). The researcher assume that 
anxiety might be one of the reasons students not attending their online class and failing 
on the test they might face.  
Aside from anxiety students’ have, the importance of both self-efficacy and 
listening tasks intrigues the implication that higher self-efficacy would result in better 
performance in listening comprehension tasks, and in return, better listening performance 
would lead students to have higher perceptions of themselves while confronting 
challenging listening tasks according to Khosroshahi & Mer (2020). 
Self-efficacy based on Bandura, (2012) is an important ‘subtheory’ within an 
expectancy-value framework of motivation. The concept relates to individuals’ belief in 
their capacity to achieve specific tasks, which is held to have a strong influence on levels 
of persistence and the choices individuals make regarding which activities to pursue. 
Elsewhere (Graham, 2011) have argued that low self-efficacy may be particularly 
acute in second language listening because it is a less physically ‘observable’ skill than, 
say, writing, and thus seems less controllable. 
The researcher wants to investigate the importance anxiety and self-efficacy  in 
the English Listening class comprehension  to solve or address the problems during online 
class especially listening. After the Covid-19, several research concerns about listening 
anxiety among diverse cultural backgrounds, particularly in Indonesia itself with a lot of 




This Considering the purpose of the research and the nature of the problem, this 
research is classified as a quantitative method with a correlation design. Correlational 
designs provide an opportunity for you to predict scores and explain the relationship 
among variables. (Creswell, 2012).  
Throughout this analysis, the researcher obtained feedback from participants of 
the English education program. It is carried out in the students who are taking critical 
listening during online learning from fourth semester. The students who will participate 
in this study will be chosen using a random sample procedure with proportional 
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allocation. The entire student population, as well as a list of registered students by 
department and year of study, were received from the appropriate academic offices. 
The researcher determines the minimum sample size using the G*power sample 
calculator (www.gpower.hhu.de). The correlation p H1 will be 0.5. The α err prob is set 
at 0.05. The power (1- err prob) is used at 0.80. and the correlation p H0 will be 0. The 
calculation for the recommended minimum sample size is 23 students. 
The first questionnaire was adapted from Wang & Cha (2019). The questionnaire 
consists of 25 items. The questionnaire reliability was .906 for the items, which was 
indicative of validity of the questionnaire. Three-factor solution was run by the previous 
researcher and confirmed FLLAS was valid. 
The questionnaire will be adapted from Canaran et al., (2020). There are ten 
questions on the questionnaire. A five-point Likert scale is used to score the scale. The 
scale's Cronbach's alpha coefficient was found to be.97. High scores on the scale indicated 
a high level of self-efficacy.  
Listening preliminary English test will be used to find out students’ 
comprehension. PET is developed by Cambridge ESOL called the Cambridge Main Suite, 
which measures the participants’ proficiency in B1 level and is designed to be used for 
teenagers. Considering the age and level of the participants of this study, PET was used 
to measure the participants’ listening comprehension in B1 level. This test has three main 
sections: reading/writing, listening, and speaking. The listening part consists of four parts 
ranging from short exchanges to longer dialogues and monologues. It measures learners’ 
understanding dialogues and monologues on daily topics. The reliability for the test was 
0.77 and the standard error of measurement was 2.14. these figures demonstrate a high 
degree of trustworthiness. The researcher will give the 25 items listening test through 
google form (bit.ly/ListeningtestAyuRisky). Students will do the test in 30 minutes. 
Afterwards, the researcher calculated the scores. Data analysis conducted in two stages. 
In the first stage, the researcher adopts IBM SPSS. 25.0 to analyze the data. The 
researcher performed the Kolmogorov-Smirnov and Shapiro-Wilk test if the distribution 
within the variables is normal. In the second stage, the researcher will use Pearson’s 
correlation coefficient to calculate the correlation within the variables if the data were 
linearity and normality. If the data were not fit the linearity and normality, Spearman’s 




Based on the result of pre-requirement analysis test, it is found that the variant 
data of the variables Y for X1 and Y for X2 were in normal distribution, the regression 
was linear and significant. The researcher continued to test the three hypotheses. To test 
the first and second research problem, the researcher used the Pearson Product Moment 
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1. The Correlation of Foreign Language Listening Anxiety(X1) and Listening 
Test(Y) 
 
This section answered the first research problem Do the higher the students have 
English listening anxiety, the lower they achieve in EFL listening? Based on the results 
r=-.196, p=.371 which higher than .05. it can be concluded that the assumption was 
rejected or there was no correlation between foreign language listening anxiety and 











2. The Correlation of Listening Self-Efficacy(X2) and Listening Test(Y) 
 
The second research problem, Do the higher the students have self-efficacy, the 
higher they achieve in EFL listening? Based on the computation, r= .021, p= .924 which 
higher than .05. it can be concluded that the second assumptions was rejected or there 











3. The Correlation Between Foreign Language Listening(X1), Self-efficacy(X2), and 
Listening Test(Y) 
 
The third research problem, Do the lower level students have FLLA and higher 
level they have self-efficacy, the better the students comprehend EFL listening? Based on 
the computation, the result shown collinearity statistics tolerance for X1 was .910 and VIF 
1.098 and X2 was .910 and VIF 1.098 which indicates there was no multicollinearity 
between FLLA, Self-efficacy and listening comprehension because the tolerance was 
higher than 0.100 and the VIF lower than 10.00. The Durbin-Watson result was 2.075. 
According to Durbin-Watson table, if the result was below than 4-du (for this research, 
the du was 4-1.543), there will be no autocorrelation in the residuals from a regression 
Correlations 
 FLLAS LT 
FLLAS Pearson Correlation 1 -.196 
Sig. (2-tailed)  .371 
N 23 23 
LT Pearson Correlation -.196 1 
Sig. (2-tailed) .371  
N 23 23 
Correlations 
 LSES LT 
LSES Pearson Correlation 1 .021 
Sig. (2-tailed)  .924 
N 23 23 
LT Pearson Correlation .021 1 
Sig. (2-tailed) .924  
N 23 23 
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analysis. Which mean, 2.075 was lower than 2.457 and there was no autocorrelation 
within variables. The result for sig. F change was .630. which higher than .05, means that 
the third assumption was rejected and there was no correlation between foreign language 
listening anxiety, self-efficacy, and listening comprehension. 
 






Squares df Mean Square F Sig. 
1 Regression 619.743 2 309.871 .473 .630b 
Residual 13091.562 20 654.578   
Total 13711.304 22    
Model Summaryb 
Model R R Square 
Adjusted R 
Square 




1 .213a .045 -.050 25.585 2.075 
a. Predictors: (Constant), LSES, FLLAS 






























.143 10.420 149.192 
  
FLLAS -.490 .506 -.222 -.968 .344 -1.160 .181 .910 1.098 
LSES .451 1.182 .087 .382 .707 -1.115 2.017 .910 1.098 
a. Dependent Variable: LT 
Collinearity Diagnosticsa 




(Constant) FLLAS LSES 
1 1 2.982 1.000 .00 .00 .00 
2 .011 16.266 .01 .51 .78 
3 .007 20.819 .99 .49 .22 
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The researcher computed and analyzed the data by using SPSS 25.0 to find out 
the correlation. The computation shows that there were correlations between foreign 
language listening anxiety, self-efficacy and comprehension that results in low 
correlation. The result is r=-.196 for the correlation between foreign language anxiety 
towards comprehension and r=.021 for the correlation between self-efficacy towards 
comprehension. The result is r= .213 for the correlation between foreign language 
listening anxiety, self-efficacy towards comprehension. This value was categorized low 
effect correlation based on Cohen Effect size effect (Cohen, 1988). Thus, from the 
computation, it can be concluded there is correlation, even though it is low or weak. 
Unfortunately, the results among variables was not significance because the p-value is 
higher than .05 and failed to answer there was a correlation among the variables. 
Therefore, the answer for the three research problems are no correlations. 
The researcher result was not significant correlation between students’ foreign 
language listening anxiety, self-efficacy and comprehension. It resulted in different way 
from the researcher expected. Due to this result, the researcher tried to analyze the reason 
why there is no significant variables between the variables.  
The correlation was not significant can be caused by the instrument was not valid 
and reliable, the sample size was not sufficient, the research design was not appropriate, 
the research was not properly done and there was indeed no correlation. 
The instrument that researcher used was adopted from another researcher. FLLAS 
from Wang and Cha (2019), Three-factor solution was run by the previous researcher and 
confirmed FLLAS was valid. LSES from Cannaran (2020), The Cronbach’s alpha 
coefficient of the scale was found to be .97 which represent high reliability. Listening test 
from PET Cambridge ESOL in 2018 which measures the participants’ proficiency in B1 
level and is designed to be used for teenagers.  
Considering the age and level of the participants of this study, PET was used to 
measure the participants’ listening comprehension. The reliability for the test was 0.77 
and the standard error of measurement was 2.14. these figures demonstrate a high degree 
of trustworthiness.  
The researcher gave 20 questions in the form of multiple choice and 5 essay 
questions within 30 minutes time by using google form. The researcher needs 2 weeks to 
get the results because of COVID-19 pandemic and the students was at their own 
hometown.   
The participants shared a common degree of FL competence and lingua-cultural 
background. The sort of listening test used by the participants may have been unfamiliar 
to them, and they failed to grasp, resulting in no significant results in the listening test. 
the unresolved issue of probable FLLA factor alterations. The research is somewhat poor 
as a one-time study to give compelling proof that FLLA variables differ in terms of 
listening proficiency. Furthermore, the results may not be applicable to students studying 
English as a foreign language or English as a second language. Foreign language students, 
on average, have less access to language skills and rely more on learning activities. 
The insignificant result probably occurred since learning style was not the only 
one factor that affected the students’ listening comprehension. The experience time of 
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learning could also be one of the factors affecting the students’ listening comprehension. 
In other words, the longer the experiences, the more knowledge they got. As well, another 
factor that should not be neglected was the condition of the students when joining the test. 
The sample size of this research was sufficient because the writer had used 
G*Power. Concerning the power of this research, the finding of no significant correlation 
is not due to a lack of power, as stated in the research method. Before the experiment, a 
power analysis and sample size calculation were carried out. Both the limited 80% 
confidence interval and the small effect size statistic indicate that the lack of statistical 
significance is due to the correlation having a minor effect on the student's reading 
comprehension, rather than a lack of sufficient power. 
The design of this research was appropriate because the writer only measure the 
correlation among variables, not causal relationship. Correlation is a statistical measure 
that expresses the extent to which two variables are linearly related without making 
statement about cause and effect. Correlational designs provide an opportunity for 
researcher to predict scores and explain the relationship among variables. 
The research was properly done and followed the data collection procedures. The 
researcher carefully taken the data from participants and give time for the participants to 
answer the test and questionnaires. The researcher also tried to translate the questionnaire 
into Indonesian for the better results and make the questionnaire into online forms make 
it easier to the test anytime.  
For collect the data of listening test, the first stage that was done by researcher has 
requested a permit to research in English education study program. After that, asking the 
participants to be a research subject. The next step, the researcher provided an explanation 
about the purpose of the research and to take the students’ listening scores, the researcher 
cooperated with the lecturer in listening class. 
The researcher asked for the permission letter for research before distributing the 
questionnaires through a google form. Afterward, the FLLAS was distributed through an 
online questionnaire (bit.ly/FLLASAyuRisky) in the fourth semester after the Listening 
lesson, the researcher asked willingness to be the participants beforehand, and the 
researcher explained how to answer the questionnaire. The participants received the web 
page link provided by computers and submitted their responses through smartphones 
within two weeks. The researcher collected their response, analyze the data using SPSS 
25.0 and conclude the result of the study. 
Unfortunately, the test was not been controlled by the researcher at the time, which 
mean the researcher didn’t know the participants condition while answering the 
questionnaire and the listening test. Therefore, it can be one of the reasons why the results 
were not significant. 
The researcher could have done the experiment in a more process, for example by 
doing it in the lab rather than conducting it online. This because when doing it in lab, you 
can control the variables such as noise and measurement deviation. With that, the results 
would be more significant. It’s proven that having good background of auditory and 
visual task can lead to better listening skill and auditory-visual integration than those who 
don’t have such skills.  
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There was not much study that brought about the correlation between listening 
anxiety, self- efficacy and comprehension especially in English as foreign language. 
Therefore, this study could add knowledge around Foreign language listening studies.  
The findings from this study that there was no correlation within the variables of 
listening anxiety, self-efficacy and comprehension. The first correlation shows some 
negative correlation which means that the value of variables was inversely correlated with 
one another and moved in opposite directions. The second correlation showed positive 
correlation that both variables shift their values in the same direction at the same time. 
Surprisingly, there result of the correlation within the three variables was not significant. 
The researchers believed it was from the test and pressured from time limitation that 
researcher used and caused unsatisfying scored. The lack of participants also might be the 
cause of no significant result.  
Based on the result of the study, the researcher gave some suggestions for the 
further study about the correlation between foreign language listening anxiety, self-
efficacy and comprehension, which was being discussed in this case. Firstly, there was a 
low number of participants, which is 23 sample, and generated by using G*power but it 
could not be generalized to other populations. Also, correlation result data was not 
significant due to number of participants. For this matter, the researcher suggested that 
the number of participants should be really taken into consideration for the next research 
as it really affects the accuracy of the statistics measurements, especially in determining 
the correlation between the variables. The students need to enrich their experiences in 
listening skill. They also need to increase their motivation and interest to learn listening 
well. Therefore, the anxiety of listening would not bother them and they will not find any 
difficulties in listening test. Last but not least, the researcher also hoped this study could 
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